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	Abstract: This study aims to examine the levels and interrelationships among emotional intelligence, interpersonal communication, work motivation, and Organisational Citizenship Behaviour (OCB) among teachers at State Middle Schools in East Banjarmasin District. Employing a quantitative, descriptive-correlational design, the study involved 149 respondents selected through proportional random sampling from a total population of 237 teachers across seven schools. Data were collected using validated and reliable questionnaires and analyzed using descriptive statistics, classical assumption tests, multiple linear regression, path analysis, and the Sobel test. The results reveal significant direct effects of emotional intelligence (β = 0.260), interpersonal communication (β = 0.256), and work motivation (β = 0.310) on OCB. Emotional intelligence (β = 0.363) and interpersonal communication (β = 0.326) also significantly Influence work motivation. Furthermore, indirect effects were observed from emotional intelligence to OCB via work motivation (β = 0.112), and from interpersonal communication to OCB via work motivation (β = 0.101). The findings indicate that emotional intelligence and OCB are in the high category, while interpersonal communication and work motivation are in the moderate category. The study underscores the mediating role of work motivation in enhancing OCB and suggests that strengthening emotional and interpersonal competencies may promote positive organizational behaviour among teachers.

Abstrak: Penelitian ini bertujuan untuk mengkaji tingkat dan keterkaitan kecerdasan emosional, komunikasi interpersonal, motivasi kerja, dan Organizational Citizenship Behavior (OCB) antar guru Sekolah Menengah Pertama Negeri di Kecamatan Banjarmasin Timur. Menggunakan pendekatan kuantitatif dengan desain korelasional deskriptif, penelitian ini melibatkan 149 responden yang dipilih melalui pengambilan sampel acak proporsional dari total populasi 237 guru di tujuh sekolah. Data dikumpulkan dengan menggunakan kuesioner yang divalidasi dan dapat diandalkan, dan dianalisis melalui statistik deskriptif, uji asumsi klasik, regresi linier berganda, analisis jalur, dan uji Sobel. Hasilnya mengungkapkan efek langsung yang signifikan dari kecerdasan emosional (β = 0,260), komunikasi interpersonal (β = 0,256), dan motivasi kerja (β = 0,310) pada OCB. Kecerdasan emosional (β = 0,363) dan komunikasi antarpribadi (β = 0,326) juga berpengaruh signifikan terhadap motivasi kerja. Selanjutnya, efek tidak langsung diamati dari kecerdasan emosional terhadap OCB melalui motivasi kerja (β = 0,112), dan dari komunikasi antarpribadi terhadap OCB melalui motivasi kerja (β = 0,101). Temuan tersebut menunjukkan bahwa kecerdasan emosional dan OCB berada pada kategori tinggi, sedangkan komunikasi interpersonal dan motivasi kerja berada pada kategori sedang. Studi ini menggarisbawahi peran mediasi motivasi kerja dalam meningkatkan OCB dan menunjukkan bahwa memperkuat kompetensi emosional dan interpersonal dapat mendorong perilaku organisasi yang positif di kalangan guru.


A. Introduction 
[bookmark: _Hlk210739756]Education is a fundamental pillar of developing quality human resources and is key to a nation's progress. Quality education can be achieved through the efforts of all parties/stakeholders, including schools. Schools, as formal educational institutions, must be optimally managed to achieve national education goals. A school's success in achieving these goals depends on the quality of its human resources, particularly teachers, who are at the forefront of the learning process. Teachers not only act as instructors but also as facilitators, motivators, and agents of change within the educational ecosystem. However, the challenges faced by teachers are increasingly complex in this modern era. They not only fulfil the formal duties outlined in job descriptions but also demonstrate an extra commitment beyond their basic obligations. This phenomenon is known in management literature as Organisational Citizenship Behaviour (OCB), which is voluntary behaviour carried out by individuals beyond the formal demands of their jobs and that contributes significantly to organizational effectiveness.
Recent Research shows that OCB has a significant impact on the performance of educational organizations. In the school context, teacher OCB includes behaviours such as being more willing to try innovative approaches to curriculum and teaching, volunteering to help colleagues, actively participating in school activities outside school hours, and demonstrating strong loyalty to the institution (Harding et al., 2020; Sultoni & Gunawan, 2023). Furthermore, Althnayan et al (2022) emphasise that OCB not only enhances a positive work climate but also contributes to long-term organisational sustainability. Suriansyah et al (2019) add that OCB helps reduce an organisation's dependence on scarce resources and lightens the workload, thereby supporting more efficient organisational functioning.
Based on initial observations conducted at seven public junior high schools in East Banjarmasin District, several issues related to teacher OCB were identified that require serious attention. First, a persistently high level of individualism among teachers is reflected in a reluctance to help one another complete academic and administrative tasks. Second, a low tolerance for colleagues' mistakes, with some teachers tending to correct errors rather than provide constructive support. Third, there is minimal teacher initiative in independently participating in professional development programs, with the majority of teachers participating only when instructed by the principal. Another phenomenon is a lack of creativity and innovation in learning, with teachers tending to simply follow the scheduled routine without showing enthusiasm for doing extra things that could improve the quality of education. Furthermore, teachers tended to expect additional financial rewards when asked to perform tasks outside of regular teaching hours. These conditions indicate low OCB among teachers, which in turn hinders the achievement of the school's vision and mission and reduces the overall quality of educational services.
Empirical data show that low teacher OCB can negatively impact various aspects. Hermanto & Srimulyani (2022) found that low OCB is associated with lower organizational performance and lower employee job satisfaction. In the educational context, this can lead to decreased learning quality, low pedagogical innovation, and hampered achievement of academic goals. Therefore, identifying and addressing factors influencing teacher OCB is crucial.
To address the problem of low teacher OCB, this study proposes a comprehensive solution that combines three key factors: emotional intelligence, interpersonal communication, and work motivation. The selection of these three factors was based on theoretical and empirical considerations, as well as their relevance to the problems faced by public junior high school teachers in East Banjarmasin District.
Emotional intelligence was chosen as the first factor because the ability to manage emotions has been shown to Influence positive relationships and volunteer behaviour among teachers in schools. Emotional intelligence encompasses five aspects: self-awareness, self-management, self-motivation, social awareness, and social skills (Goleman, 2016). Research by Fiftyana & Sawitri (2018) shows that teachers with high emotional intelligence can avoid interpersonal conflict, have positive energy, and work beyond their job descriptions. Similar results were found by Miao et al (2020), who reported a strong positive correlation between emotional intelligence and OCB (r = 0.44, p < 0.001), and Research by Ramadhanti & Wibowo (2023) on PPPK teachers in Semarang Regency, which showed a significant positive relationship (r = 0.607, p < 0.01). Teachers with high emotional intelligence can understand others' feelings, read verbal and nonverbal cues, and turn work stress into positive challenges (Munawaroh et al., 2021), enabling them to better manage stress, empathise, and be motivated to contribute more than expected.
Interpersonal communication is the second important factor because effective communication skills foster a harmonious, collaborative work environment. In the school context, high-quality interpersonal communication among teachers, the principal, fellow teachers, and other stakeholders can promote a positive organizational climate. Research by Herfina et al (2022) on junior high school teachers in Bogor City found that interpersonal communication had a direct positive Influence on OCB (β = 0.337, p < 0.01). A recent study by Hermawan et al (2023) on PGRI vocational high school teachers in Bogor Regency showed results similar to those of the present study, with a correlation coefficient of 0.526 (p < 0.01). Effective interpersonal communication, encompassing openness, empathy, support, positive attitudes, and equality, can reduce conflict, improve coordination, and encourage teachers to demonstrate higher levels of citizenship behaviour.
Work motivation was chosen as the third factor and mediating variable because it plays a central role in driving teacher behaviour. Work motivation is an internal drive that motivates individuals to strive to achieve specific goals in the work environment, thereby encouraging them to work hard, enthusiastically, and contribute optimally (Oktarina et al., 2020). In the educational context, teacher motivation includes intrinsic factors (teaching satisfaction and professional recognition) and extrinsic factors (compensation and working conditions). Research shows that work motivation functions as an important mediator between personal characteristics and OCB behaviour. Sapriansyah et al (2022) found that work motivation had a direct and significant effect on OCB of elementary school teachers in Lampihong District (β = 0.604, p < 0.001). These results are supported by Karyadi et al (2022), who reported that teachers with high work motivation demonstrated better OCB. Furthermore, Yulianti et al (2023) emphasised that work motivation not only has a direct Influence on OCB but also mediates the relationship between personal factors, such as emotional intelligence, and organisational behaviour. The conceptual framework in this study is depicted in the following figure:
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Figure 1. Framework of Relationships between Variables
The primary reason for integrating these three factors is to comprehensively understand the dynamics that Influence teachers' OCB. Previous Research has generally examined these factors separately, without considering work motivation as a mediator. Through path analysis, this study uncovers the direct and indirect relationships between variables, thus providing a deeper understanding of the psychological and social mechanisms that shape teachers' OCB. The novelty of this Research lies in the development of an integrative model that connects psychological (emotional intelligence), social (interpersonal communication), and motivational (work motivation) aspects to explain teachers' extra-role behaviour.
Although extensive Research on teacher OCB has been conducted, several Research gaps remain to be addressed. First, the methodological gap: most previous studies have only examined the direct relationship between one or two variables and OCB. For example, Ramadhanti & Wibowo (2023) examined only the relationship between emotional intelligence and OCB; Herfina et al (2022) focused on interpersonal communication and OCB; while Sapriansyah et al (2022) examined the effects of organizational culture and climate on OCB through work motivation. No Research has comprehensively integrated emotional intelligence, interpersonal communication, and work motivation into a single analytical model to explain teacher OCB, specifically using path analysis to simultaneously examine direct and indirect effects.
Second, contextual gaps. Previous studies were conducted in various geographical and institutional contexts. Ridlo (2020) conducted Research at a MA (Islamic Senior High School) in Central Lombok; Indriani & Sari (2017) at a State Vocational High School in Tegal Regency; and Noriawati et al (2022) at an Elementary School in Binuang District, Tapin Regency. However, no Research has specifically examined teacher OCB at a State Junior High School in East Banjarmasin District. Given that each context has unique organizational culture characteristics, demographics, and challenges, Research in this context is crucial to produce more relevant and applicable findings for the region.
Three theoretical gaps. Previous Research generally examined variables separately or in limited combinations. This study fills this theoretical gap by integrating three key perspectives: Goleman (2016) emotional intelligence theory, which emphasizes emotional competence in organizational behavior; Devito (2011) interpersonal communication theory, which highlights the importance of effective communication in creating a positive organizational climate; and Herzberg's two-factor theory in Danim (2019), which distinguishes intrinsic and extrinsic factors in work motivation—the integration of these three results in a more comprehensive conceptual model to explain teacher OCB.
Fourth, there is a practical gap. Most previous Research has been descriptive-correlational in nature without clear practical implications. This study goes further by exploring the mediating role of work motivation, thus providing insight into causal pathways that can be targeted for intervention. By recognising that work motivation mediates the relationship between emotional intelligence and interpersonal communication with OCB, educational practitioners can design more effective, targeted programs to improve teachers' OCB.
This study has several novelties that distinguish it from previous Research. First, it uses an integrative model with mediation analysis. This study integrates emotional intelligence, interpersonal communication, and work motivation into a single model to explain OCB. Using path analysis and the Sobel test, this study examines not only the direct effect but also the mediating role of work motivation, providing a deeper understanding of the mechanisms that shape teacher OCB.
Second, the specific context remains understudied. This study focuses on public junior high school teachers in East Banjarmasin District, an area underexplored in OCB studies. This district is unique in its diverse teacher population, spanning generations, from senior teachers to young PPPK teachers. The Research findings are expected to provide practical insights for improving teacher management in this region and regions with similar characteristics. Third, the instrument has demonstrated high reliability. This study developed a measurement instrument that has been tested for validity and reliability, with Cronbach's Alpha> 0.90 for all variables. This instrument is adapted to the context of junior high school teachers in Indonesia, thus enhancing its validity and potential for further Research.
Fourth, it provides a basis for developing evidence-based policies. By identifying direct and indirect pathways of Influence, this study provides an empirical basis for designing more targeted programs to enhance OCB. For example, the finding that work motivation mediates the relationship between emotional intelligence and OCB suggests that emotional intelligence training will be more effective when combined with work motivation enhancement programs (Herfina et al., 2022; Sapriansyah et al., 2022). Fifth, it provides a methodological contribution. This study demonstrates the integrated use of multiple regression analysis and path analysis to test complex models. This approach allows for the identification of influential variables while simultaneously understanding the magnitude and pathways of indirect influences, thus serving as a methodological reference for similar future Research (Yusnita et al., 2022).
Based on the Research gaps and theoretical foundations outlined above, this study aims to analyse the relationships among emotional intelligence, interpersonal communication, and work motivation with OCB among junior high school teachers in East Banjarmasin District. This study examines the direct and indirect relationships among these variables, with work motivation as the mediating variable.
This Research makes several important contributions to the development of scientific knowledge. Theoretically, this study enriches the literature on educational organizational behaviour by integrating three theoretical perspectives rarely studied simultaneously and uncovering the psychological mechanisms through which work motivation bridges teachers' personal and interpersonal competencies with their citizenship behaviour. Methodologically, this study demonstrates the integrated use of multiple regression analysis, path analysis, and the Sobel mediation test, which can serve as a reference for future similar Research.
Based on these practical and policy-oriented contributions, this study is guided by the following Research questions (RQs): (RQ1) To what extent does emotional intelligence significantly Influence teachers' Organizational Citizenship Behavior (OCB) in public junior high schools in East Banjarmasin? (RQ2) How does interpersonal communication affect teacher OCB? (RQ3) Does work motivation have a direct effect on teacher OCB? and (RQ4) does work motivation mediate the relationships between emotional intelligence and interpersonal communication with teacher OCB? Therefore, the explicit objective of this Research is to empirically examine both the direct and indirect (mediated) relationships among emotional intelligence, interpersonal communication, work motivation, and teacher OCB, so that the findings can serve as an evidence-based foundation for designing more effective intervention programs and local education policies aimed at strengthening professionalism and positive teacher organizational behavior, particularly in public junior high schools in East Banjarmasin and other similar contexts.

B. Method
This study uses a quantitative, descriptive-correlational Research design. This study aims to show the relationship between variables: independent variables of emotional intelligence (X1) and interpersonal communication (X2), dependent variable (Y), organizational citizenship behaviour (OCB) and mediating variable work motivation (Z). Hypothesis testing is carried out using multiple linear regression to examine the simultaneous relationship between the independent and dependent variables, producing standardized coefficients (β) that indicate the relative strength of each predictor while controlling for other variables. The t-test (partial) is used to assess the Influence of each independent variable, the determination test (R²) to determine how much each independent variable influences the dependent variable, and path analysis to analyze the direct and indirect relationships between variables.
Path analysis is used to test direct and indirect effects through mediating variables, allowing for a comprehensive examination of complex causal relationships (Ghozali, 2018). These techniques were chosen over structural equation modelling (SEM) due to the relatively small sample size (n=149) and the focused nature of the hypotheses. Unlike factor analysis, which explores latent structures, regression and path analysis directly test theory-based hypotheses about the relationships between specific variables (Sugiyono, 2018). Furthermore, the Sobel test for mediation was used to assess whether work motivation variables mediate the relationships among emotional intelligence, interpersonal communication, and OCB.
The study was conducted in the East Banjarmasin sub-district, South Kalimantan province, during the odd semester of the 2024/2025 academic year (September-October 2024). The subjects were 149 teachers from a total population of 237 teachers at seven public junior high schools (SMP) in the East Banjarmasin sub-district. All public junior high schools in the East Banjarmasin sub-district were included in the study using institutional-level census sampling. This approach was chosen because the sub-district represents a manageable geographic area with complete population data; all schools operate under similar administrative structures and policies of the Banjarmasin City Education Office; the schools have comparable socioeconomic contexts and student demographics; and complete population data is accessible through official education office records. This comprehensive inclusion eliminates selection bias at the school level and ensures representative results for all junior high schools in the sub-district.
Data were collected using a validated questionnaire for four variables, using a 5-point Likert scale: Strongly Disagree (1), Disagree (2), Neutral (3), Agree (4), Strongly Agree (5). The instrument was developed based on established theories. Emotional intelligence is based on Goleman (2016) five dimensions, interpersonal communication from DeVito (2011) effectiveness components, work motivation from Herzberg's two-factor theory (Danim, 2019) and OCB from Organ's five dimensions (Robbins & Judge, 2017). 
Each instrument has passed validity and reliability tests and is declared suitable for use in Research. The instruments underwent content validity procedures, pilot testing, and statistical validity. Content validity is an expert judgment conducted by the thesis advisor who reviews all items for theoretical and contextual suitability. In the pilot testing, the instruments were administered to 30 teachers from a junior high school outside the Research sample but in a similar context. This pilot study assessed item clarity and response patterns. For statistical validity, a product-moment correlation analysis (Pearson) was conducted using SPSS 27. Items were considered valid if the calculated r > r table (0.361 at α = 0.05, n = 30). The results showed that all items met the validity criteria with r values ​​ranging from 0.366 to 0.867. For the reliability test, Cronbach's Alpha was calculated, yielding very good reliability for all instruments. Emotional intelligence (α=0.903), interpersonal communication (α=0.932), work motivation (α=0.938), and OCB (α=0.961). All values ​​exceeded the threshold of 0.70, indicating very high internal consistency (Yusuf, 2016).
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Figure 2. Path Analysis
The resulting path model (Figure 2) tested five direct relationships, two indirect relationships through work motivation as a mediator. This configuration allows for comprehensive testing of both direct and mediating effects, consistent with Baron & Kenny (1986) mediation framework. This study used a path analysis model constructed based on established theoretical relationships and previous empirical findings. The direct paths X₁→Y and X₂→Y from the studies of Fiftyana & Sawitri (2018) and Herfina et al (2022) indicate a direct relationship between emotional intelligence, interpersonal communication, and OCB. The direct path Z→Y, as reported in the studies by Gunawan (2019) and Sapriansyah et al (2022), confirms the direct Influence of work motivation on OCB. The direct paths X₁→Z and X₂→Z reported by Noriawati et al (2022) and Ruslan et al (2020) indicate that emotional intelligence and interpersonal communication significantly Influence work motivation. The indirect paths X₁→Z→Y and X₂→Z→Y from Biswan (2019) and Ridlo (2020) provide evidence that work motivation mediates the relationship between emotional intelligence, interpersonal communication, and OCB.

C. Result
The Research results, in the form of descriptive analysis, describe the Research data in general, including the mean, standard deviation, minimum, and maximum values ​​for each variable. The following are the descriptive statistics:
Table 1. Descriptive Statistics Results of Variables
	Variable
	Mean
	STD
	Min
	Max

	Emotional Intelligence
	81.3154
	10.592
	45.00
	100.00

	Interpersonal Communication
	72.7785
	14.01681
	42.00
	100.00

	Work Motivation
	97.0537
	11.66468
	66.00
	122.00

	OCB
	112.7315
	14.46273
	67.00
	150.00



From the table above, the emotional intelligence variable has a mean of 81.3154 (high category), indicating that most teachers in East Banjarmasin District have strong abilities to recognise and manage their own emotions and to empathise with their colleagues. Interpersonal communication, with a mean of 72.7785, falls in the moderate category, indicating a need for improvement in openness, empathy, and positive attitudes in teacher interactions. Work motivation (mean 97.0537) is also in the moderate category, indicating that factors such as recognition, working conditions, and professional development still need to be optimized. Teachers' OCB shows a mean of 112.7315 (high category), indicating that teachers have demonstrated voluntary behaviour beyond basic duties, such as helping colleagues and actively participating in school activities.

Table 2. Regression Analysis Test Results
	[bookmark: _Hlk181278502]Coefficientsa

	Model
	Unstandardized Coefficients
	Standardized Coefficients
	t
	Sig.

	
	B
	Std. Error
	Beta
	
	

	1
	(Constant)
	42.813
	9.314
	
	4.597
	.000

	
	X1
	.260
	.110
	.191
	2.361
	.020

	
	X2
	.256
	.085
	.249
	3.004
	.003

	
	Z
	.310
	.107
	.250
	2.886
	.005

	a. Dependent Variable: Y



Based on the table above, the results show that the emotional intelligence variable (X1) has an Asymp Sig result of 0.020, interpersonal communication (X2) of 0.003 and work motivation (Z) of 0.005. This means that variables X1, X2, and Z are significantly related to the teacher OCB variable (Y), as all three have p-values below 0.05.
The coefficient of determination (R2) provides information on the extent to which all independent variables explain the variance of the dependent variable. The following are the results of the regression determination test for model 1.

Table 3. Regression Analysis Determination Test Results
	Model Summary

	Model
	R
	R Square
	Adjusted R-Square
	Std. Error of the Estimate

	1
	.558a
	.311
	.297
	12.12609

	a. Predictors: (Constant), Work Motivation, Emotional Intelligence, Interpersonal Communication


The R² value of 0.311 indicates that the three variables (emotional intelligence, interpersonal communication, and work motivation) together explain 31.1% of the variation in teacher OCB. The remainder (68.9%) is influenced by other factors not examined in this model. Based on a literature review, other factors that potentially Influence OCB include: (1) the principal's leadership style, especially transformational leadership that can inspire teachers to make extra contributions (Gunawan, 2019); (2) the school's organizational culture that creates a conducive work climate (Sapriansyah et al., 2022); (3) the organizational climate that includes working relationships and social support among school members (Karyadi et al., 2022); (4) job satisfaction that influences teachers' willingness to undertake extra tasks (Hasanah & Suriansyah, 2019); and (5) organizational commitment that reflects teachers' loyalty and attachment to the school (Priansa, 2014).
The limitations of this model indicate the need for further Research integrating these variables to gain a more comprehensive understanding of the factors shaping teacher OCB. Nevertheless, the three variables studied still make a significant and practical contribution to efforts to improve OCB in schools.
Next, to create a regression equation, the e value (constant) is first calculated by considering the R-squared (R2) value using the formula:
𝑒1 =  =  = 0.830
This yields a regression path:
𝑌 = 𝑎 + 𝛽1𝑋1 + 𝛽2𝑋2+ 𝛽3Z+𝑒1
𝑌 = 42,813 + 0, 260 𝑋1 + 0,256 𝑋2 + 0,310
𝑍 + 0,830
This equation shows that although all three variables have a positive effect, work motivation has the highest coefficient, indicating its most dominant role in driving teacher OCB. The following diagram is based on the regression analysis.
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Figure 3. Regression Analysis Relationship Diagram
The regression results indicate that all three variables are significantly related to OCB (sig. < 0.05). In practice, the coefficient β = 0.260 for emotional intelligence suggests that, among public junior high school teachers in East Banjarmasin, a one-point increase in emotional intelligence (e.g., through training or a self-development program) can increase OCB scores by 0.260 points. This means that teachers who manage their emotions well tend to be more active in helping colleagues and contributing more to the school.
The coefficient for interpersonal communication (β = 0.256) indicates that improvements in the quality of communication between teachers—such as increasing openness in meetings or strengthening collaborative relationships—can increase OCB almost as much as increases in emotional intelligence. Work motivation has the greatest Influence (β = 0.310), indicating that factors such as recognition from the principal, career development opportunities, and conducive working conditions are the strongest drivers of teachers' OCB behaviours.
Among teachers in East Banjarmasin, these three variables interact to form an ecosystem that supports OCB. High emotional intelligence facilitates more effective interpersonal communication—teachers who can manage their emotions tend to be more open, empathetic, and able to build strong relationships with colleagues. High-quality interpersonal communication further fosters a harmonious, collaborative work environment, which, in turn, increases work motivation. Motivated teachers, supported by emotional intelligence and good communication, are more likely to exhibit OCB behaviours such as helping colleagues, actively participating in school activities, and contributing beyond their primary duties.
Path analysis reveals a more complex causal relationship:
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Figure 4. Path Analysis
Based on the regression test and partial test, a significant direct relationship was found: (1) emotional intelligence → OCB (β = 0.260; sig. 0.020 < 0.05; t_count 2.361 > t_table 1.976); (2) interpersonal communication → OCB (β = 0.256; sig. 0.003 < 0.05; t_count 3.004 > t_table 1.976); (3) work motivation → OCB (β = 0.310; sig. 0.005 < 0.05; t_count 2.886 > t_table 1.976).
In addition, there is an indirect relationship through work motivation as a mediator: (1) emotional intelligence → work motivation → OCB (β = 0.363 × 0.310 = 0.1126); (2) interpersonal communication → work motivation → OCB (β = 0.326 × 0.310 = 0.101). The results of the Sobel test indicate that both mediation paths are significant (t_count > t_table), confirming that work motivation serves as a bridge, strengthening the Influence of emotional intelligence and interpersonal communication on OCB. This finding has important practical implications: efforts to improve OCB will be more effective if carried out holistically by strengthening all three variables simultaneously, rather than separately.

D. Discussion
The results of this study support previous findings of a significant positive relationship between emotional intelligence and Organisational Citizenship Behaviour (OCB) among teachers. Hosseini & Zirak (2016) found that teachers with high emotional intelligence can solve problems with colleagues and students, exercise good self-control, and empathize with their surroundings. Indriani & Sari (2017) showed that emotional intelligence has a dominant Influence on OCB among vocational high school teachers in Tegal Regency, as evidenced by a t-value> t-table (2.056 > 1.986) and a regression coefficient of 0.667. Similar results were reported by Fiftyana & Sawitri (2018) among public elementary school teachers in Banyumanik, with a correlation coefficient of 0.835, indicating that high emotional intelligence is associated with caring attitudes towards the organisation and extra-role behaviour.
Ramadhanti & Wibowo (2023) also found a significant positive relationship between OCB and emotional intelligence among PPPK teachers in Semarang Regency, with a Pearson correlation coefficient of 0.607. This finding is in line with Research by Andini & Diwarta (2020) on teachers at the Al-Khusna Foundation in Sidoarjo (regression coefficient 0.239), Munawaroh et al (2021) on state high school teachers throughout Kapuas Regency (correlation 0.783), and Kandias et al (2023) on teachers at MA Al-Ijtihad in Masbagik District (regression coefficient 0.371). Teachers who can recognize and express their emotions appropriately tend to avoid conflict, maintain positive energy, and focus more on their work, ultimately increasing OCB in schools.
Based on the results of multiple linear regression tests to determine the direct relationship between interpersonal communication and teacher OCB, the results of the study obtained a regression coefficient of 0.256 for interpersonal communication is 0.256, with a partial test (t-test) having a significance value of 0.003 <0.05, and a calculated t value of 3.004> 1.976 (t table). Therefore, based on the decision-making guidelines, it can be concluded that there is a direct relationship between interpersonal communication and OCB among State Junior High School teachers in East Banjarmasin District.
The results of this study support Brown & Roloff (2015) findings that teachers are more motivated to engage in OCB when they receive support from superiors and colleagues, whereas poor communication can create discord. Harahap (2017) also indicated that an open, responsible, and dedicated work environment contributes to high levels of teacher OCB, where good interpersonal communication encourages teachers to be more dedicated, comply with rules without supervision, and participate in various school activities. Dewinda & Annisa (2019) reported a significant relationship between interpersonal communication and OCB in PT Semen Padang employees, with a correlation coefficient of 0.455.
Similar results were found in the Research of Herfina et al (2022) on public junior high school teachers in Bogor City (Path coefficient 0.337) and Laihad et al (2022) on students at Star's Lub Luwuk Banggai Theological College (regression coefficient 0.420), which showed a positive Influence of interpersonal communication on OCB. Yusnita et al (2022) also found a significant relationship between interpersonal communication and OCB in public junior high school teachers in Bogor Regency (correlation coefficient 0.604), in line with the Research of Hermawan et al (2023) on PGRI Vocational High School teachers in Bogor Regency (correlation coefficient 0.526). Overall, interpersonal communication is an important factor in improving teachers' OCB in schools, as effective communication fosters harmonious relationships in the work environment, ultimately contributing to the optimisation and the achievement of educational goals (Yusnita et al., 2022).
Based on the results of multiple linear regression tests to determine the direct relationship between work motivation and teacher OCB, the results of the study obtained a regression coefficient of 0.310 for work motivation, which is 0.310 with a partial test (t-test) having a significance value of 0.005 <0.05, and a calculated t value of 2.886> 1.976 (t table). Therefore, based on the decision-making guidelines, it can be stated that there is a direct relationship between work motivation and OCB of State Junior High School teachers in East Banjarmasin District.
The results of this study support Sambung (2021) findings that high work motivation significantly influences both individual and organisational performance, with higher performance associated with OCB behaviour. Hasibuan (2017) also emphasised that work motivation is the main driver in carrying out their duties, increasing creativity, and developing potential to foster OCB. Gunawan (2019) Research on junior high school teachers in North Banjarmasin District and Hasanah & Suriansyah (2019) Research on Muhammadiyah vocational high school teachers throughout Banjarmasin City showed a close positive relationship between motivation and OCB, which encourages teachers to be more enthusiastic in their work. Ristinah et al (2023) emphasised that motivation directs individual actions toward beneficial goals and away from irrelevant ones. Febriani et al (2019) Research on junior high school teachers in Tanjung Redeb District, Berau Regency, East Kalimantan, with a path coefficient of 0.157, proved the direct contribution of work motivation to OCB, which is in line with Herzberg's theory regarding driving factors such as achievement, recognition, responsibility, and maintenance factors such as policies, supervision, and interpersonal relationships (Danim, 2019).
Arif (2021) added that teachers with high motivation will be driven to work optimally, exhibit discipline, show a sense of responsibility, and strive to achieve goals, resulting in better OCB. Similar findings were presented in Research by Megasari et al (2022) on elementary school teachers in Liang Anggang District, Banjarbaru City (Standardised Coefficient Beta 0.419), Karyadi et al (2022) on MTsN teachers throughout Hulu Sungai Selatan Regency (path analysis 0.199), and Sapriansyah et al (2022) on elementary school teachers in Lampihong District (Standardised Coefficient Beta 0.604), all of which confirmed that work motivation directly has a positive and significant Influence on OCB. Thus, increasing work motivation is one of the main strategies in increasing teacher OCB in schools (Sapriansyah et al., 2022; Karyadi et al., 2022).

E. Implication
Theoretically, this Research contributes to the development of educational science, particularly educational administration. It serves as a reference for managing educational resources and for developing knowledge related to emotional intelligence, interpersonal communication, work motivation, and teacher Organisational Citizenship Behaviour (OCB). Practically, this Research has implications for public junior high school principals in East Banjarmasin District, serving as a source of input for developing and improving positive teacher behaviour. This can serve as a baseline for measuring the level of success in realising the scholar's vision and mission. For teachers, it provides highly valuable information for improving emotional intelligence, interpersonal communication, work motivation, and Organisational Citizenship Behaviour (OCB). For other researchers conducting similar Research, the results of this study can serve as considerations or data to support their Research.

F. Limitation and Suggestion for Further Research
Based on the Research results, several suggestions are offered, including for school principals to enhance their role in fostering transformational leadership, create a conducive work environment through effective communication, and build social networks to support teacher professional growth. For teachers, it is recommended to increase emotional intelligence, especially in fostering social relationships, improve interpersonal communication skills with a positive attitude, and increase work motivation through synergy between school management and all school members. In addition, teachers need to optimize optimizeollaborating with the principal through training, performance recognition, and improvements in welfare and involvement in decision-making. Meanwhile, for other researchers, this study can serve as a reference for further exploration of emotional intelligence, interpersonal communication, work motivation, and OCB.

G. Conclusion
Based on the Research results, the conclusion obtained is that emotional intelligence and OCB of junior high school teachers in East Banjarmasin District are in the high category, while interpersonal communication and work motivation are in the medium category. There is a direct relationship between emotional intelligence, interpersonal communication, and work motivation with teachers' OCB. In addition, emotional intelligence and interpersonal communication are directly related to work motivation. Furthermore, there is an indirect relationship between emotional intelligence and interpersonal communication with OCB via work motivation, indicating that work motivation serves as a mediating role in increasing teachers' OCB.
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